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Agreed Syllabus Structure 

	
	Aims

…encompass everything that Religious Education seeks to achieve for all pupils, but which will not necessarily be assessed.


	

	
	Core Elements

The one attainment target of Religious Education is made up of  three interrelated core elements: 

1. Engaging with fundamental question

2. Exploring religious beliefs, teachings and practice(s)

3. Expressing personal responses

This will allow pupils to develop their skills, knowledge and understanding of Christianity and other principal religions. 


	

	
	Level Descriptions

… provide a detailed description of what a pupil should be able to achieve at a particular level and indicate progression in the learning process.


	

	
	Programmes of Study

… sets out the scope of study (the range). It gives an outline of the concepts, content and learning experience which will provide:
a )  a comprehensive, coherent and progressive programme for RE
b) opportunities for pupils to show evidence of learning as set out in the level descriptions

c)  an opportunity to develop the necessary skills to discuss and explore 
     the core elements of RE. 


	


 Programme of Study: Religions to be studied

Religions have been specified at each key stage and these are identified as:

	PHASE


	CORE RELIGIONS
	ADDITIONAL RELIGIONS STUDIED



	Foundation
	Christianity
	Exploration of other religions as appropriate.



	KS2
	Christianity 

And 

Islam
	Plus one other principal religion from:

· Judaism

· Hinduism

· Sikhism

· Buddhism



	KS3
	Christianity 

And 

Hinduism
	At least one and no more than two principal religions from:

· Buddhism 

· Islam 

· Judaism

· Sikhism



	KS4
	Christianity
	Appropriate examples from the principal religions


	Post 16


	Christianity

and other religions as appropriate

	Appropriate examples from any of the other religions.


Aspects of other religions, appropriate to topics or themes, may also be included from time to time.

Creating a Policy Statement for Religious Education

Before you begin – Ask yourself:- Who is going to read this? Parents? Governors? Teachers?

The document should be ‘jargon free’ and intelligible to parents, governors and non-specialist teachers.

1. Legal Requirement

“The curriculum for every maintained school shall comprise a basic curriculum which includes provision for religious education for all registered pupils at the school.”   School Standards and Framework Act 1998 
2. The School Situation

Take into consideration the school community.

a) Is your school in a rural, urban, inner-city area?

b) What is the ethnic and racial mix?

c) What links are there with parents, faith communities and local community?

3. LEA Agreed Syllabus

Each LEA has an Agreed Syllabus for RE.  It is a legally binding document.  Each school must construct a programme for RE that is compatible with the LEA Agreed Syllabus.

4. Aims for RE

Look at your LEA Agreed Syllabus.  This identifies the main aims of RE. These cover some of the following areas:

· to reflect upon life experiences

· to know about and understand religious beliefs, teachings and practices  

· to acquire skills for engaging, exploring and expressing

5. Programmes of study

Schools should ensure that programmes of study for each key stage are fulfilled. It is important that schools have a curriculum map outlining the units of study and their order of being taught across key stages. 

Also, it is essential that a scheme of work is in operation that outlines the learning objectives, learning activities, resources and assessment opportunities for each unit of work.

6. Methods

RE has a wide range of methods that can be used to make it interesting and exciting:

· Visits by members of faith communities.

· Visits by places of worship and pilgrimage.

· Sensory experiences such as tasting, touching, listening, talking, looking, smelling.

· Exploring artefacts.

· Active learning such as:

drama / role-play / simulation

art / craft / design

         

discussion / debates

         

creative writing / poetry

         

dance

         

music / song

         

meditation / reflection

· Conducting surveys and interviews
7.
Curriculum Provision

At all key stages sufficient time and resources are required to provide an effective and coherent course of study. In terms of curriculum time religious education should be given parity with comparable foundation subjects. Time allocated to collective worship is distinctive from, and additional to curriculum time given to religious education. 

8. 
Assessment and Record Keeping 
Records of pupil progress in RE need to be kept.  Records of pupil achievement can derive from formal and informal assessments, self assessment by the pupil and a folio of pupils’ work.  Records at the end of each key stage should include a judgement as to which level a pupil has reached.  

(See assessment statement). 

9.
Resources

This should include reference to books, videos, posters, TV and radio broadcasts, websites, CD ROM’s, local places of worship, support agencies and local resource centres.

10. 
Right of Withdrawal

Parents or guardians have the legal right to withdraw their child from RE and from the act of collective worship on grounds of conscience. 
Teachers also have the right to withdraw.

11. 
Staffing of RE

· An RE co-ordinator should be designated in all primary and secondary schools and provided with a job description.

· There should be a process of induction for new colleagues.

The Role of the Religious Education Coordinator 
· To lead the staff by example through good classroom practice.

· To co-ordinate development of the school’s RE.

· Attend to personal development



By reading and study.



Through in-house and in-service courses.



Contacts with other RE co-ordinators.



Contacts with diocesan, LEA and other agencies and support  

                      services in the local situation.



Development of good practice in own classroom.

· Attend to staff development:



Provide inspiration.



Work with colleagues.



Make information available to all.



Set up exhibitions and displays.



Have informal / formal discussions with staff about their needs     

                      and the support they would like.



Help organise and support in-service training.

· Encourage staff in a curriculum audit.

Other possibilities for the RE co-ordinator to consider:


Arrange special celebrations.


Have an RE week.


Review RE Policy Statement regularly.


Support new teachers to the school.


Facilitate parental involvement and links with local faith communities. 

Ensure appropriate transition links are made. 
Creating a Religious Education Programme
· Any programme, to be effective, has to be adapted and tailored into the context of each school and its staff.

· Encourage staff to carry out a curriculum audit to discover your school’s present situation with regard to RE. Here are some questions to help you in this task:

How much time is given to RE at present? How is this time used?

Do pupils find the presentation of RE to be on a par with all other areas of the curriculum?


What teaching and learning strategies are used?

Does RE allow pupils to talk, to be listened to, to work in groups, pairs, alone?


What are the aims and learning intentions of RE lessons?


What does the RE curriculum consist of at present?


What themes and topics do we explore?

What are the strengths and weaknesses of RE teaching in our school?


What do we do about evaluation, assessment, record-keeping and 

profiling?

What resources do we have?  Where and in what way are these stored?

What contacts do we have with local faith communities and places of worship? 

· With Headteacher and staff develop an RE Development Plan.


Examine the results of your curriculum audit.


Identify changes needed and establish priorities.


Examine constraints (time, finance…).

Decide on strategies to implement change; the support required and in-service necessary.


Set realistic time scales and target dates.


Phase in new developments sensibly.



Organise display and storage of resources.


Provide appropriate support.

· Design a scheme of work:


Ensure that core units are addressed. 

           Decide on the additional units and religions to be studied.


Outline the sequence and timing of these.

Ensure a balance of content for each year.

Add material to each topic that may be appropriate for your local situation.


Match activities to your children’s abilities and needs.


List resources (books, pictures, videos, CD ROMs).


Ensure these resources are available well in advance.

Planning Religious Education

Foundation Phase
	Year
	Autumn
	Spring
	Summer

	N
	
	
	

	R


	
	
	

	Year 1


	
	
	

	Year 2


	
	
	


PLANNING FOR RELIGIOUS EDUCATION IN THE FOUNDATION PHASE

	Language Literacy & Communication
	Welsh Language Development
	Mathematical development

	
	
	

	Physical Development
	Focus/ Theme
	Creative Development

	
	TOPIC TITLE


	

	Personal & Social development, Well Being & Cultural diversity
	Knowledge & Understanding of the World

	
	


	Religious Education (People, Beliefs and Questions)

	


Planning Primary Religious Education

Key Stage 2

	Year
	Autumn
	Spring
	Summer

	Year 3


	
	
	

	Year4


	
	
	

	Year 5


	
	
	

	Year 6


	
	
	


 Planning Secondary Religious Education

Key Stage 3

	Year
	Autumn
	Spring
	Summer

	Year 7
	
	
	

	Year 8 


	
	
	

	Year 9


	
	
	


Assessing, recording and reporting RE 

A statement of principles

Assessment is an integral part of the educational process and regular assessment procedures are important. The syllabus provides programmes of study and level descriptions which give the necessary structure for teachers to obtain evidence of a pupil’s achievement in religious education and to record and report that achievement. The principles that determine the framework in which the assessment arrangements for religious education will operate are as follows:

1
Introduction
1.1
Assessment of a child's progress is a vital element of the educational process and this is as true in religious education as it is for the other statutory subjects in the curriculum.  In setting out this policy statement the Local Education Authority (LEA) is seeking to build on the assessment structure already established in the Agreed Syllabus and take account of changes in assessment arrangements in national curriculum subjects. This policy seeks to ensure that assessment arrangements for religious education are compatible with forms of assessment for national curriculum foundation subjects.  

2.
The purposes of assessment in RE
2.1
These are fourfold:

(i)
to assist pupils in their learning so that they are informed as to how they might make progress;

(ii)
to identify pupils' particular strengths and weaknesses so that the teacher can match future work to individual needs;

(iii)
to enable the teacher to evaluate the effectiveness of teaching and learning strategies;

(iv)
to provide a summary record of pupils' progress and achievements.

2.2
Arrangements to assess pupils' work in religious education must be directed to fulfilling each of the above purposes.  The prime purpose, however, is to assist pupils in their learning by making informed judgements about what they know, understand and can do.  Within this process the highest expectations should be maintained of all pupils while ascribing equal worth to each individual.

3.  Attainment Target: Religious Education

Core elements

3.1
The three core elements provide the focus for assessment.  A pupil's personal beliefs, values and spirituality cannot and should not be assessed.

3.2
Core element 1: Engaging with fundamental questions
Teachers need to assess how far pupils are aware of events and experiences in their own lives and lives of others, the world and aspects of religions which raise fundamental questions. Fundamental questions are human and religious questions that focus on the search for meaning, significance and value in life.  Such awareness will be evident in their knowledge of themselves and the wider world, their ability to raise and identify questions of meaning, and their capacity to reflect upon and interpret experience.

3.3
Core element 2: Exploring religious beliefs, teachings and practice(s)

Teachers need to assess.

· the breadth and depth of pupils' knowledge of religious beliefs and practices including exploring religious stories, sacred texts, lifestyle rituals and symbolism;

· their ability to appreciate how those beliefs and practices give meaning to the lives of believers;

· their ability to show insight regarding religious, human and fundamental questions;
· their ability to raise further religious and human questions; 

· the extent to which an understanding of broad religious concepts is being developed.
At each key stage assessment should be related to knowledge and understanding of both Christianity and other principal religions (as appropriate).  

3.4
Core element 3: Expressing personal responses
Pupils' progress in this core element can be assessed through material covered, at an appropriate level, under core element 1 and 2.

Teachers need to assess the pupils’ ability to:  

· explore issues arising from personal experience of life and from religious experience; in particular teachers should focus on pupils' abilities to ask questions and seek information;

· respond to fundamental questions raised in life and by religion, in particular their ability to reflect, empathise, evaluate by weighing evidence and arguments and think coherently;

· express through a variety of media, their knowledge and understanding of religion and make personal responses to issues and experiences.

4.
The assessment process
4.1
   Planning
Planning should provide opportunities for assessing pupils' achievements.  Appropriate tasks should be identified when planning each unit of work to ensure that assessment is an integral part of the learning process.

Level descriptions offer a broad, summative view of the standards which may be expected of pupils.  Teachers should not plan from the level descriptions but use them to inform their planning of teaching, learning and assessment strategies.  

Tasks developed for assessment purposes may be either formal or informal in nature.  Formal assessments are those in which all pupils in a given year group attempt a common, standardised task with a recorded outcome. These need not be administered under test conditions and may be adapted for pupils with special educational needs.  Informal assessments are any tasks which provide evidence of achievement but are not common to all pupils and do not necessarily have a recorded outcome. These could include discussion with pupils and observation of pupils at work, as well as tasks which lead to recorded outcomes, such as written work.  

4.2
   Gathering evidence
Evidence of achievement should derive from a variety of activities including written, oral, practical and artistic.  These activities can also be conducted in a variety of contexts, such as individual task, paired and group work and whole class settings.  

The LEA will make available to schools exemplification of standards in religious education to assist teachers in making consistent judgements about the quality of pupils’ work.  A combination of both formal and informal tasks is appropriate.  Evidence may therefore be gathered through observation, marking of pupils' work and discussion with pupils.  Self assessment is another valid means of gathering evidence.  Tasks for assessment purposes must be accessible to all and allow pupils of differing abilities to perform to their maximum potential. 

4.3      Making judgements
For planning and formative assessment teachers should have clear criteria against which to assess the range of abilities in the class. When making summative judgements, reference should be made to the level descriptions.  As with national curriculum levels they operate on a "best fit" principle. The aim is for a rounded judgement which:

· is based on the teacher’s knowledge of how the pupil performs across a range of contexts;

· takes into account both strengths and shortcomings in the pupil’s performance;

· draws upon evidence of a pupil’s achievements which is secure and can be replicated; 

· awards a level which is the closest overall match to the pupil’s performance in each assessment objective.

4.4
Informing pupils
This is an essential element in the process.  By communicating areas of strength and weakness to pupils at regular and frequent intervals, they should be enabled to consolidate achievement and to redress any shortcomings.  The assessment process should be a positive and motivating experience for pupils in which achievement, however small, is recognised and valued.

4.5
Moderating standards
Standards will be moderated internally by reference to level descriptions, comparison with exemplar material issued by the LEA and cross-moderation within the school.  Moderation of standards between clusters of schools is good practice and will help to validate a school’s own assessments. A portfolio of pupils’ work, built up over time to illustrate performance at different levels, can also serve to bring about consistency of assessment from year to year.

4.6
  Evaluating outcomes

Assessment should be used by the teacher and subject co-ordinator or head of department as a means of evaluating the worth and effectiveness of the religious education programme, including the learning experiences provided for the pupils.

4.7
Assessment for Learning

Assessment which is designed to promote learning is the single most powerful tool for both raising standards and empowering life-long learners. 

Five key factors have been identified to improve learning through assessment:

· the provision of effective feedback to pupils

· the active involvement of pupils in their learning

· adjusting teaching to take account of the results of assessment

· recognizing the profound influence that assessment has on motivation

· the need for pupils to be able to assess themselves and understand how to improve.

                                  (Assessment for Learning: Beyond the Black Box)

                                      University of Cambridge School of Education 1999. 

5.
  Recording achievement

Different forms of recording are appropriate at different key stages and will reflect the nature of different means of assessment.  Records of pupil achievement can derive from formal and informal assessments, self-assessment by the pupil, a folio of a pupil's work.  Records at the end of each key stage should include a judgement as to which level a pupil has reached.

Foundation Phase 
Assessment will be mainly informal based largely on observation and discussion, but also including assessment of tasks leading to outcomes which can be retained as evidence of achievement e.g. writing, drawing, models. If necessary, these can be annotated by the teacher to make clear what the child has achieved.  By the end of the Foundation Phase sufficient recorded evidence will be available to support a teacher's judgement as to which outcome or level a child has reached.

Key stage 2 

Assessment will be mainly informal based on observation, discussion and, increasingly, tasks leading to outcomes which can be retained as evidence of achievement.  By the end of the key stage there should be enough evidence to confirm the teacher's overall judgement as to which level a child has reached.  In making that judgement, teachers can take into account the results of pupil self-assessment.

Key stage 3 

Judgement will be made from the recorded outcomes of a selected number of both formal and informal assessments.  In the course of a year these should be sufficient so that progress can be traced and a summative judgement made for reporting purposes at the end of the year.  In each of years 7 to 9 a minimum of five assessments, including both formal and informal tasks, should be carried out.  By the end of the key stage there should be enough evidence to confirm the teacher's overall judgement as to which level a child has reached. 

Key stage 4 

The outcomes of a selected number of informal assessments should be recorded along with at least one formal assessment in each year. A grading system relating to GCSE equivalent standards and using the GCSE Religious Studies short course grade criteria provides a commonly understood mechanism for assessment in this key stage.

In schools where pupils follow the Religious Studies GCSE short course/s to meet the requirements of the agreed syllabus and provide national accreditation, assessment, recording and reporting of performance should be according to the assessment criteria for the course and using the full range of GCSE grades.

Post 16 

Assessment will generally be informal in nature e.g. presentation on a topic, contribution to a discussion. This evidence could be formalised and recorded. The recording procedure can be determined by the individual school using marks or grades but could also be linked to certain key skills levels (e.g. communication).  Pupil self-assessment, validated by the teacher, can be a significant element of assessment in this key stage. 
6.
Reporting achievement
Schools are required to issue an annual report to parents on all subjects taught, including religious education.  The report should contain comments on what each pupil has achieved within the broad terms of each core element.  

At the end of key stage 3, schools are required to record on the report a level to represent a pupil’s overall achievement in religious education. 

In years 10 and 11, schools are not required to report achievement by levels but should report in terms equivalent to GCSE standards, unless the school’s policy of reporting attainment in key stage 4 differs significantly. 

Pupils should, wherever possible, be given accreditation for their achievements in religious education at the end of key stage 4 and Post 16. 
 Visits and Visitors

Visits and visitors add another dimension to RE by providing pupils with the opportunity of experiencing religion as a living part of the community. 

Visits

Possible places for planning RE visits include religious places of worship, places of pilgrimage, places of religious interest, exhibitions and events in museums or exhibition centre. 

Planning a visit

Clearly, whenever a teacher plans a visit careful preparations should be made. 

· The objective of the visit must be clear. The teacher must identify the purpose of the visit, and what the children are expected to learn from it. The experience must be suitable for the pupil’s age, ability and interests.  

· A pre-visit is suggested. It is important that teachers are familiar with the location. During this visit teachers can note items of specific interest so that worksheets, activities or trails can be prepared for the pupils. They can also conduct a risk assessment. 
· Dress code - pupils should be prepared beforehand that some places of worship may require a dress code e.g. wearing of a head covering and the removal of shoes.

· Behaviour - pupils need to be aware that it would be considered disrespectful to chew or wander around or touch things without invitation.  Moving quietly and respectfully is essential in a place of worship especially where people may be coming in and out for private prayer. 

The visit

Teachers should ensure:

· a balance between items of specific interest and giving pupils the freedom to explore the building to satisfy their own interest

· that pupils are given the opportunity to reflect and experience the atmosphere

· that pupils are active participants during the visit. They should be encouraged to investigate and discover things for themselves

· that the visit can be a sensory experience with pupils given opportunities to touch, smell, and taste as well as to listen and see. 

Follow–up work 

During follow-up work pupils should have the opportunity to focus upon particular aspects of what has been seen and done. They can generate their own questions that they would like to be answered. Pupils can find further information from reference books, websites, CD ROM’s and other relevant resources. They can express their ideas through music and dance, arts and craft, role play, poetry and prose. They could also share their experiences with others through a school act of collective worship. 

 Visitors

Inviting visitors to school can be a valuable experience for pupils. It is the school’s prerogative to decide who they invite to visit. A key objective would be to ensure that the visitor provides a worthwhile experience for pupils. 

Like visits, arranging for visitors to contribute to Religious Education or collective worship needs careful planning. 

Selecting a visitor

Visitors could include: 

· Leaders of faith communities

· Members of faith communities

· Members of local organisations

· Aid agencies

· People who have recently visited a country which has religious or moral significance

Planning the visit

Ensure the visitor is briefed on the following: 

· the purpose of the visit  

· the age and ability of the pupils

· where the visitors contribution fits into the overall scheme of work and what the pupils already know about the topic to be discussed

· the time allocated for the visit and what you hope will be achieved in the given time

· travelling instructions and plan of school campus

Ensure that the visitor is aware that the school visit must not be used in order to impose their personal views upon pupils. The speaker must not denigrate other faiths or organisations in an attempt to promote their own. 

Preparation of Pupils

Prepare the pupils so that the visit is understood in its context. 

· Classwork should in some way relate to the theme of the visitors` presentation. 

· Pupils should be encouraged to prepare questions to ask the visitor. 

· Inform the class about behaving respectfully towards visitors and any artefacts they might use. 

The day of the visit

· Plan the day carefully in order to allow adequate time to carry out any preparations e.g. arranging the classroom, setting up equipment

· Be punctual in meeting with the visitor and try to ensure that the speaker feels at ease. 

· The teacher should remain in the classroom during the lesson. The teacher needs to be in control of the session and can prompt pupils or the speaker to ensure that the discussion is relevant and that the objectives of the visit are achieved. 

· At the end of the lesson, thank the visitor. 

· A follow up letter from teacher and pupils would be appreciated.  

General points

Always keep careful records of all visitors – note the telephone numbers, addresses and how the visit went.

Remember to pass any point of interest to other RE teachers. 

Where possible keep evidence of the visit. You might like to take photographs of the lessons or even make a video. Ensure that the visitor is consulted before hand regarding this matter. 

Arranging a visit: useful contact addresses

[image: image1.png]


                 

BUDDHISM

Cardiff Buddhist Centre 

12 St. Peter`s Street

Roath,
Cardiff

CF24 3BA

Tel: 029  20462492
Website: www.cardiffbuddhistcentre.com 

Contact: Padmasimha 

E-mail: connect@cardiffbuddhistcentre.com  

Will visit schools to tell Buddhist stories, explain and share meditation, lead an assembly etc.  Donation to cover costs please (or £20-30 for a visit)

Lam Rim Buddhist Centre

Pentwyn Manor

Penrhos

Nr Raglan

Usk

Monmouthshire. 

NP15 2LE

Website: www.lamrim.org.uk 

Contact: Margaret Travis  margaret@lamrim.or.uk 

Tel: 01600 780 383/418 

Gwent Zazen Group

6, Ruskin Close

Silver Birches

Fairwater

Cwmbran

Tel: 01633 874882

( 


CHRISTIANITY
Llandaff Cathedral

Llandaff

CARDIFF

CF5 2YF

Secretary : 029 20564554

E-mail: Office@llandaffcathedral.org.uk
Education Officer: Marion Richards     Tel: 029 20563539
Website: www.llandaffcathedral.org.uk
St Woolos Cathedral

Stow Hill, 

Newport 

NP20 4EA

Contact: Susan Collingbourne (Diocesan Schools and Children's Officer) 01633 412742
( 


HINDUISM

Shree Kutchi Leva Patel Samaj

Mardy Street

Grangetown

Cardiff

Tel: 029 20372032

Shree Swaminarayan Temple

4, Merches Place

Grangetown

Cardiff

CF11 6RD
Tel: 029 20371128

Website: www.swaminarayanwales.org.uk
Email: info@swaminarayanwales.org.uk
Gwent Hindu Community

6 Gaudi Walk

Rogerstone

Newport

Gwent 

Tel: 01633 893141 
Contact: Mr D O Trevedi

(  

JUDAISM

Cardiff New Synagogue (Reform)

Moira Terrace

Cardiff

CF2 0EJ

Tel: 029 20491689

e-mail:info@cardiffnewsyn.org

Website: www.cardiffnewsyn.org

Contact Maggie Kyiet: 07813636709 (mobile) or  maggiekyiet@another.com   

Website:  http://www.cardiffreformsyn.org.uk/

Additional information: £25 min. charge; max children 100; Tours approx. 1 hour (allow 15 – 20 mins for photographs)

Cardiff United Synagogue (Orthodox),
Cyncoed Gardens,

Cyncoed Road,

Cardiff

Office Tel: 029 20473728

Website: www.cardiffshul.org  

E-mail for bookings: c.u.s@btopenworld.com 

Swansea Hebrew Congregation,

Ffynone

Swansea

Tel: 01792 401205.

Contact: Norma Glass:  01792 472331

( 


ISLAM

Jamia Masjid – Bilal

63, Severn Road

Canton

Cardiff. 
Tel: 029 20397640

Masjid Umar - Islami Darasgah 

68 Connaught Road

Roath

Cardiff. CF23PX
Tel : 029 20488454

South Wales Islamic Centre

9, Alice Street

Butetown

Cardiff. CF10 5LB

Tel: 029 20460243

Mosque Islamic Shikka Propieshtan
37 Plantagenet Street

Riverside 
Cardiff. CF1 8RF

Tel: 029 20221309

Shah Jalal Mosque and Islamic Cultural Centre

3, Crwys Road

Cathays

Cardiff

Tel: 029 20480217

Mosque and Islamic Community Centre

14 St. Helens Road

Swansea.  SA1 4AW

Tel: 01792 54532

Contact: Mr M Khan

Imam Khoei Islamic Centre Swansea 
88a St Helen’s Road

Swansea. SA1 4BQ
01792 458372

[image: image2.wmf] 


SIKHISM

Pearl Street Gurdwara

212a Pearl Street

Roath

Cardiff CF24 1RD

Secretary for bookings: Mr Bhogal 029 20212435

Possible visits into school contact: Mrs Surinda Channa

Tel: 029 20480139

E-mail: surinderchanna@hotmail.com 

Bhatra Sikh Centre

97-103 Tudor Street

Riverside

Cardiff

CF11 6AE

Tel: 029 20224806 or 029 20256431 
Use of artefacts in religious education

One of the most colourful and exciting way of introducing religious education in the classroom is through the use of religious artefacts. The smell, taste, touch, colour and noise of religious artefacts give pupils first hand experience of religions. 

Why use artefacts in religious education? 

· To add interest to a lesson. Pupils are keen to know what the objects are, how they can be used and why they are important for a religious believer. When pupils are interested they are more likely to remember the learning experience. 

· To give pupils the opportunity for pupils to become actively involved in the lesson through handling, making and using artefacts. 

· To help pupils to understand the importance of artefacts for religious believers, their symbolism and underlying meaning. 

Important point to consider when using religious artefacts

Preparation is essential for the teacher before using the artefacts with pupils. They should know how to handle the object and be aware of any sensitive issues regarding the artefacts. 

The artefact must be treated with respect and the teacher must explain that the objects are important to the people who use them. This will encourage pupils to be sensitive to what other people hold sacred.  

Where appropriate the artefacts should be used in the same way as it is used by the believer. This would help pupils to understand what it means to be a follower of that religion. 

Artefacts could be used : 

· as a starting point in studying a particular religion

· to bring alive information received from books and videos

· as a part of a display which can communicate the atmosphere of a particular religion. 

· to help pupils understand what it means to be a follower of a religious tradition

· in a `feely bag` to encourage young children to participate in the lesson by guessing what is in the bag. 

· to encourage problem solving skills through asking the questions : What is it? What religion does it come from? Why is it important to the believer? 

· as a stimulus to explore feelings e.g. incense, candles and religious music could be used to create a worshipful atmosphere. 

ARTEFACT COLLECTION

Schools are encouraged to develop their own artefact collection. Below is a list of some of the key artefacts that are appropriate for the programmes of study covered in schools. 

( CHRISTIANITY

Worship

Bible (various versions)

Prayer book

Hymn book

Communion cups and tray

Chalice, paten and wafers

Plain cross

Crucifix

Selection of candles e.g. votive, baptismal, Paschal

Rosary

Icons

Small statues e.g. Virgin and Child

Festivals and celebration

Selection of Christmas and Easter cards

Nativity set

Easter garden

Palm cross

Advent calendar and candle
Rites of passage

Selection of cards:  baptism, first communion, marriage, sympathy

Examples of certificates e.g. baptism, first communion

Examples of baptismal gifts

Baptismal candle
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     BUDDHISM

Images / statues of the Buddha

Buddhist flag

Prayer wheel

Set of monk’s robes

Mala (prayer beads)

Puja bowls

Incense sticks

Buddhist cards

(  HINDUISM

Posters or mutri of: 

Shiva
Trimurti
Ganesha 

Saraswati 

Rama 

Sita  

Lakshman 

 Lakshmi

Puja set

Arti lamp

Divas and divali cards

Mala (prayer beads)

Conch shell

Garlands

Saree

Incense sticks

Selection of cards

( ISLAM

Prayer mat

Compass

Qur`an

Qur`an stand

Prayer cap

Prayer beads

Posters of ka`ba

Examples of calligraphy

Menhdi

Pictures of different Mosques

Shalwar and Kameez

Selection of cards

( JUDAISM

Skull cap

Prayer shawl

Chanukkah candlestick

Dreidl

Havdalah candle

Havdalah spice-box

Challah cover

Kiddush cup

Seder plate

Matzah cover

Matzah bread

Torah scroll

Yad

Mezuzah

Menorah

Selection of cards
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Turban

Kangha (comb)

Kara (bangle)

Khanda (Shik symbol)

Kirpan (sword)

Kachera (shorts)

Posters of Guru Nanak, Guru Gobind Singh and ten gurus

Picture of the Golden Temple at Amristar

Rumala ( cover for the Guru Granth Sahib)

Chauri

Selection of cards

 Resource centres and other useful addresses

Welsh National Centre for Religious Education,

University of Wales Bangor,

Normal Site (Meirion),

Bangor,

Gwynedd.

LL57 2PX

Tel: 01248 382956

Educational suppliers of religious artefacts: 

Articles of Faith,                                                 

Resource House,

Kay Street, 

Bury, 

Lancashire.                                                         

BL9 6BU                                                             

Telephone:  0161763 6232 

Fax: 0161 7635366                                            

Website: www.articlesoffaith.co.uk
Email: hello@resourcehouse.co.uk
Religion in Evidence,

TTS Group Limited

Park Lane Business Park

Kirkby-In-Ashfield 
Nottinghamshire 
NG17 9LE 

Tel: 0800 318686
Fax: 0800 137525

Website: www.tts-group.co.uk
Email: sales@tts-group.co.uk
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